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CHAPTER T
STATEMENT OF THE TOPIC
The topic of this study is ”A content analysis of the 
cultural themes presented in pictorial form in elementary 
level EFL textbooks”.
The literature review (see Chapter IT) concerns 
itself first with the general definitions of culture, as 
derived from anthropological, philosophical, and literary 
views. It then examines the reasons for:
(a) teaching culture in foreign language education;
(b) the topics usually included in syllabi; and
(c) the approaches or methods for teaching culture.
Chapter III describes a content analysis of pictorial
themes in four elementary level EFL textbooks. Valdes (1986) 
emphasizes the importance of materials in teaching culture 
and she states that ”It is important for the teacher who 
wants to stress culture themes in the language course to 
evaluate materials carefully” (p.l55). Since this study 
seeks to investigate the teaching of culture in the EFL 
classroom, it seems obvious that we need to examine foreign 
language teaching materials.
PURPOSE OF THE STUDY
Social scientists point out that it is as impossible to 
escape from one^s own culture as it is to get out of one’s 
own skin. Hence, as Valdes (1986: 153) states ”it is
probably to be expected that textbook writers c:ontinually
convey cu1ture-bound ideas in at least every other exercise 
of each lesson”. It seems useful, therefore, to attempt to 
examine the culture sensitivity quotient of English language 
texts. Our main question will be ”To what degree do the 
pictures and labels in the text reflect aspects of the 
culture of the target language?”. I have chosen to 
approach this problem by means of a content analysis of 
texts, specifically the pictures and representations in four 
elementary-level EFL texts used in Turkey. The rationale for 
the selection of this approach will hopefully become cleai* 
from the literature review and discussion of the method. 
METHOD OF THE STUDY
As noted, the literature review (Chapter II) is mainly 
concerned with the examining of culture and its role in 
foreign language instruction. Hence, it contains the 
following sections: Definitions of Culture; The Link between 
Language and Culture; Target Language Culture and Foreign 
Language Teaching (why to teach about the culture of the 
target language); Cultural Topics which can be integrated 
into foreign language syllabi (what to teach about the 
culture of the target language); and Methods for integrating 
culture into foreign language classroom (how to teach about 
The Culture of the Target Language).
This literature review enabled the formulation of a 
category system for conducting a content analysis of four
elementary level EFL course texts which are in use in Turkey. 
Chapter III describes the method and findings of such a 
content analysis conducted upon the pictures of four 
elementary English language texts in use in Turkey.
The study entailed a two-dimensional category system:
(a) National Culture Orientation and
(b) Culture Themes or Content.
The analysis was quantitive and enabled reporting of the 
percentages of pictures in four EFL textbooks in respect to 
both National Culture Orientation, and Culture Themes and 
Content.
Interpretations and conclusions drawn from the tables 
exhibited in Chapter III are discussed in Chapter IV as are 
suggestions for further studies.
LIMITATIONS OF THE STUDY
It may be right to say, as a first limitation, that the 
1iterature review of this study may not give a complete 
point of view, since it is based on mainly American sources.
Because of time-limitations, only four elementary level 
EFL textbooks were reviewed and that each book represents a 
category of national cultural orientation and sampling can 
hardly be said to be representative, however plausible the 
results may seem.
In the same way, only cultural themes presented in 
pictorial form in those books will be studied. ”How cultural
themes are presented in elementary level EFL textbooks” is 
not the question with which we will be concerned in this 
study. On the other hand, ”What is taught in elementary 
level EFL textbooks in terms of cultural themes presented 
in pictorial form?” will be the question concerning this 
study.
While the investigator entertained the assumption 
that pictorial materials are as representative of the culture 
content of a textbook as, say, the content of dialoque or 
reading passages, it is scientifically prudent to further 
limit the generalizabi1ity of the findings to their pictures 
which appear in elementary level texts.
CHAPTER IT
LITERATURE REVIEW
INTRODUCTION
Although one of the most important developments in the 
field of language education is the recognition of the 
close relationship between language and culture, culture 
remains an area in which there is a great need and a 
potential for improvement.
This review aims at formulating a general point of 
view about culture and its role as a major component in 
foreign language teaching.
The literature review, which is based mainly on 
American sources, gives the general definitions of culture. 
It, then, examines the reasons for teaching culture in FL 
programs, and the specific topics that are usually included 
in syllabi. Finally, the review surveys the pedagological 
approaches or methods for teaching culture.
Chastain (1976) points out that a definition of 
culture is a prerequisite for formulating educational goals 
concerning culture in language classes. Such a definition 
provides guidelines for choosing the types of information 
that are included in the course content.
Definition of Culture
In the theoretical terminology, the names of various 
types of culture are found: ’’surface culture”, ’’high
culture”, ’deep culture”, ”low culture”, ”folk culture”, 
”elite culture”, ’formal culture”, ’’culture with a capital 
c”, ’’culture with a small c”, ’popular culture”, ’’small-c- 
culture” , ”big-C-culture”, and ”large-c-culture”.
In this review, those phrases- smal1-c-culture (deep 
culture) and big-c-culture (formal culture)- are used 
interchangebly.
The term culture has a number of referents. Firstly, 
it will be useful to start with an understanding of culture 
when broadly defined.
In 1951, two well-known anthropologists, A.L.Kroeber and 
Clyde Kluckhohn collected and examined over three hundred 
definitions of culture proposed by social scientists over 
several previous generations in an effort to reach a 
consensus of what it actually is. They came to the conclusion 
that culture consists of patterns of behavior acquired and 
transmitted by means of symbols and artifacts. Such 
patterns, of course,are based on traditional ideas and values 
and are charecteristies of a human group (Kroeber and 
Kluckhohn in Croft 1980).
Tylor's (1871) definition regards culture ”as a complex 
which includes knowledge, belief, art, law, morals, custom 
and any other capabilities and habits acquired by man as a 
member of society” (Tyior in Croft, ed. 1980 :531).
This definition includes language as an aspect of culture.
since it is acquired by man as a member of society.
Hall (1959) remarks that culture is "learned and 
shared behavior" (Hall in Croft 1980 :531).
Ward Goodenough (1957) takes culture as socially 
acquired k n o w l e d g e a  society’s culture consists of 
whatever it is one has to know or believe in order to operate 
in a manner acceptable to its members..."(Goodenough in 
Hudson 1980:73).
Almost by definition humans are social beings and have 
always lived in societies. So they have developed patterned 
ways of doing things and talking about things. Thus language 
facilitates the communication and interaction necessary for 
social living. When these patterned ways of acting, talking, 
thinking and feeling become sufficiently uniform in a society 
and sufficiently different from those of other societies, 
they constitute a culture (Lado 1964).
Brown (1987:122) states that "Culture is a way of 
life. Culture is the context within which we exist, think, 
feel and relate to others". He also defines culture as the 
glue that binds people together.
Brooks (1964:83) suggests that culture is " the sum of 
all the learned and shared elements that characterize a 
societal group." Brooks (1968) also divides culture into two 
distinct components that are labeled as formal and deep.
While the first component is about intellectual and artistic
achievements, the second one takes into account the basic 
everyday life patterns of a society such ¿is going shopping, 
greeting, and eating habits. But in Garfinkel and Hamilton 
(1976) the name of the second type of culture is different, 
’small c culture”. In the same way, in another definition, 
large-c-culture refers to the collective achievements of a 
population in the arts, in science, in technology, and in 
politics.
Similarly, Phillips (1980) states that culture has been 
used in two major ways in the history of education. While 
the first term (small-c-culture) means everything that 
exists in a society that was man-made, the second one (big-C 
-culture) denotes the intellectual and artistic achievements 
of humans.
Trifonovitch defines the term culture in an extremely 
simplified sense, saying it is ”a system of communications 
that makes a human society possible” (Trifonovitch in Croft 
ed. 1980: p.550).
Various definitions of culture can be synthesized as: 
culture is almost everything that specifically belongs to a 
particular society and identifies that society from the 
others in terms of viewing the world, beliefs, values, arts, 
institutions and so forth.
Characteristics of Culture:
According to Damen (1987) there are six notable
characteristics of culture that have been put together into 
the definitions and the theories which they are built upon.
1- Culture is learned. If it can be learned, it can 
also be taught or acquired.
2- Cultures and cultural patterns change. It is more 
important to learn how to learn a culture or adapt 
to these changes than to learn the "facts” and 
"truths” of the moment.
3- Culture is a universal fact of human life. There is 
no human group or society without culture. Cultural 
patterns and themes are related to universal human 
needs and life conditions.
4“ Cultures provide sets of unique and interrelated,
selected blueprints for living and accompanying sets 
of values and beliefs to support these blueprints. 
Strong networks of relationships and meaning link 
these blueprints and value systems. These networks 
provide life support systems for those who interact 
within them.
5- Language and Culture are closely related and
interactive. Culture is transmitted in great part 
through language; cultural patterns in turn are 
reflected in language.
6- Culture functions as a filtering device between its 
bearers and a great range of stimuli presented by the 
environment. This filtering device is both protective 
and limiting (Damen 1987: 88-89).
When we have a look at the definitions of culture in 
general, we see that through time, they have been changed, 
refined, and defined. As long as theories and purposes have 
changed, definitions have been redefined.
According to Damen (1987) each change has been an 
addition, rather than a replacement. In spite of so many 
differing definitions of culture all over the world, there 
is a universal agreement on some points.
First, Hudson ( 1980:73) states that culture ’..always 
refers to some ^property’ of a community, especially those 
which might distinquish it from other communities”.
Second, it is generally viewed that human beings and 
their cultures should be studied holistically, that is, 
cultures must be examined from all perspectives and in all 
aspects. Third, there are many cultural means to serve the 
same human needs. Finally, as Damen (1987) states the 
inevitability of change is not only a fact of our life but 
is also our cultural life. It is certain that culture is not 
static and, as a living component, will change through time.
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THE LINK BETWEEN LANGUAGE AND CULTURE
Language is one of the most important and central 
components of a culture in any society. If we have a look 
at all aspects of culture, we can realize that language is a 
highly developed form and its essential perfection provides a 
prerequisite to the development of culture as a whole.
Edward Sapii' was one of the linguists who studied 
language and culture. Sapir states that "Language is an 
essentially perfect means of expression and communication 
among every known people" (Sapir in Brooks 1964: 86).
Sapir’s name is associated with the theory of linguistic 
relativity which argues that language determines thought and 
world view, and that, therefore, culture and thought are 
dependent upon language. Sapir does not see the relationship 
between culture and language as amenable to a simple formula. 
He states that, language is the "keystone" in any culture.
Sapir (1970) also acknowledged language as a valuable 
guide to the scientific study of a given culture, because 
"the network of cultural patterns of a civilization is 
indexed in the language which expresses that civilization" 
(Sapir in Stern 1983:202). In short, Sapir’s approach 
represents a view in which language, the individual society, 
and culture are studied in close association with each other.
To find evidence on the link between language and 
culture, linguists deal with the sounds, words and concepts 
of languages. Gladstone (1978: 192), for example, points
1 I
out that a child who acquires his native language is trained 
to produce certain sounds and to ignore others that are used 
in other languages. Brown (1978: 101) examines the above
fact through phonological categories. He mentions that, an 
English speaker hears /1/ and /r/ as unambiguous and 
divides them into two phonological categories, whereas a 
Japanese speaker assigns them to one phonological category.
Every language has specific vocubulary items, the 
concepts of which are totally different in another language. 
In Urdu, for example, there are five words for the English 
word rice: chaval (uncooked rice), bhat (boiled rice), 
palao (fried rice), biryani (rice cooked with meat), zarda 
(dish of sweet rice) (Rauf: 1988).
Because of the interrelationship between language and 
culture it is difficult to establish exact equivalance 
between words and expressions in two languages. The word 
spoon-feeding, for example, has no equivalent in Urdu. 
Similarly, for the Arabic word munafiq there is no exact 
equivalent in English ( the word hypocrite does not convey 
the exact core of meaning ). Even if the words sometimes 
correspond in denotation, they may vary in connotation, or 
the emotional associations they arouse; "the word mother, 
for example, may have strong emotional overtones in one 
culture which are quite incomprehensible in a culture whei^ e 
children are regarded as belonging to the tribe or clan
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rather than to the individual parents" (Rivers 1981 : 265).
Many experts try to show and emphasize that there is a 
highly-closed relation between language and culture. Brown 
(1987)shows that it is hard to separate language from culture 
or vice versa. He emphasizes the fact that each society 
needs culture to fulfill certain biological and psychological 
needs in human beings: "A language is a part of a culture 
and a culture is a part of a language; the two are 
intricately interwoven such that one can not separate the two 
without losing the significance of either language or 
culture" (Brown 1987: 123).
Seelye (1984 :15) defines language as "the expression 
of thought" and accepts language as a "logical instrument", 
but it is fundamentally and primarily a "social instrument". 
Since language is primarily a social instrument, it can not 
be separated from the society that uses it. He points out 
that a word has no meaning if there is not any cultural 
context that will express it.
Damen (1987: 124) indicates that close relationship:
"...All humanbeings, unless handicapped, are language users: 
all are culture bearers ". Damen (1987) argues that a 
language reflects and reinforces the value and belief systems 
of a culture. She says "our cultural givens remain alive in 
our proverbs, mottos, songs, and metaphors-aIJ shared by 
means of language " (p.l20).
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Wilkins ( 1978: 49) points out that ’’language can 
not be properly learned without familiarity with its cultural 
features”. Mastering only linguistic features of foreign 
language does not ensure true spoken and written 
communicative competence. So, culture could not be isolated 
from any kind of language study. Since, the basic aim, in 
foreign language learning is to have effective written or 
spoken contact with the members of a foreign community, 
learners need to gain some insights on foreign language 
(FL) culture.
One of the most important developments in the field of 
language instruction is the recognition of the close 
relationship between language and culture. Since it is 
recognized that the strong relationship between language and 
culture is fundamantal and universal, educators begin to 
integrate FL culture effectively into FL curriculum.
TARGET LANGUAGE CULTURE AND FOREIGN LANGUAGE TEACHING
THE ’WHY”
With the development of sociolinguistics as a distinct 
discipline in the mid-60’s the study of language took a new 
direction. No longer isolated from external realities, 
it was combined with a study of the culture and society in 
which it operates (Rauf 1988:44).
During the 1970’s, a great deal of attention was
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devoted to the teaching of culture. Culture was brought into 
the language learning context as a major and respected 
element in the language syllabus. These also ensure that the 
language teacher, without dealing with culture, can not 
provide instruction properly in language and the students 
can not learn a language without learning about its cultural 
aspects and connections.
It is quite clear that it is not enough for a person to 
be able to produce grammatical sentences (mastering only 
linguistic features) to communicate. Many communication 
failures are the result of a lack of cross-cultural 
understanding rather than a lack of linguistic competence.
Dell Hymes focused attention on the concept of 
communicative competence in 1971. This phrase was coined 
as an umbrella term to emphasize the importance of context 
and interaction in communication. Communicative Competence 
was defined as the skill to know what to say, when to say it, 
to whom to say it and how. Communicative competence in 
foreign language study involves much more than linguistic 
competence. Hence, in teaching a foreign language 
we must deal with the communicative use of the language.
Williams (1978) indicates that, to function effectively 
when communicating with native speakers by either speech or 
writing, learners should know the native speakers* cultural 
attitudes and values in addition to the linguistic forms.
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Many experts pay attention to teaching culture and 
examine the incorporation of cultural matters into foreign 
language syllabi. Hence, they state various goals in the 
teaching of target language (TL) culture.
Lado (1964) defines the goal in foreign language 
teaching as "the ability to use it, understanding its 
meanings and connotations in terms of the target language and 
culture, and the ability to understand the speech and writing 
of natives of the target culture" (p.25). Lado enlarged 
the above goals into different objectives. First, he 
believes that the teaching of culture is needed as a part of 
general education. He goes on to explain that, to become 
truly educated, it is necessary for learners to absorb the 
full cultural meaning of the target language where it differs 
significantly from the native one. Second, Lado considers 
the need for reading the literature of the target language.
He points out that literature is expressed through language. 
Hence, unless a person understands the meaning of the culture 
expressed by the words of the language, he/she can not 
understand the literature. He also mentions that the values 
and cultural experience of the target language group are 
reflected in the literature. It would be difficult to read 
the target language literature without learning the basic 
culLural content of the language in learners part. Third, he 
also advises that cultural anthropology is useful to language
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teachers in determining the cultural content of what they 
teach. They must decide in addition how the cultural concept 
is to be learned, the order of presentation.
Bonomo and Finocchiaro (1973:140) claim that "when we 
teach language, we automatically teach culture”. Cultural 
knowledge is represented by the forms of address, greetings, 
formulas and other utterances found in the dialogs or 
models that our students hear and the allusions to aspects 
of culture found in the reading.
Allen and Vallette (1977:326) divide the cultural 
goals of language class into four major categories:
1) increasing student awareness of the target language;
2) stimulating student interest in foreign language study;
3) developing the ability to function in the target culture;
4) establishing an understanding of linguistic cultural 
referents, cultural values and attitudes.
Phillips (1981) advises that the relationship between 
language and culture is obviously appropriate for study in 
foreign language classes and also for emphasis on language 
use for communication. She also adds that students should be 
able to observe, describe, explain, predict, and evaluate 
aspects of culture and their effects on people’s 
communicative behavior. In addition to those aims stated 
above, Seelye (1984) also points out that students should 
understand that behavior changes according to age, sex, time.
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social class, and place of residence. These factors will 
affect the way students interpret other’s words and actions 
and the way they act and react.
Some of the leading language educators of the last few 
decades, for example, Lado, Brooks, Rivers, and Chastain, 
agreed with Stern, ( 1983:250) that ’’cultural understanding and 
cross- cultural comparisons are a necessary component of 
language pedagogy.
Reasons for including the TL culture into TL curriculum 
is stressed into three areas by Chastain (1976). Firstly, 
he claims that the ability to interact with native speakers 
depends not only on language skills but also on comprehension 
of cultural habits and expectations of the target language 
group. He points out that understanding a language does not 
ensure understanding the speaker’s actions. Secondly,
Chastain indicates that the inclusion of the teaching of TL 
culture is required because of the need for true 
understanding, tolerance and cooperation between people who 
belong to different cultural settings. Finally, he sets 
forth another reason in teaching the TL culture by 
considering learner’s interest in people who speak the 
language they have been studying. He mentions that, the more 
they learn the TL group the more they realize their own 
cultural values and those of TL culture speakers.
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The teaching of the TL culture alongside the target 
language has been suggested by many educators and linguists. 
The main reason for stressing the teaching the target 
language culture is to provide the students with effective 
verbal and written communication in foreign language 
instruction.
Other reasons to teach culture in foreign language 
curricula can be summarized as follows:
1- Culture makes students informed and helps them to gain 
skills that are needed for adequate communication in the 
target language (Webber 1987). Students will learn how to 
behave appropriately in various social situations in the 
target language environment.
2- Culture helps students to enlarge their horizons, 
understand both their own culture and foreign cultures 
better. It helps students realize ways of looking at things, 
many ways of doing and expressing things. ”In this way, 
students will develop tolerance of other viewpoints and other 
forms of behavior" (Rivers 1981; 269).
3- Culture acts as a motivator for students to increase 
and maintain their interest and also it enables them to feel 
more comfortable when they encounter the foreign culture.
What has been done so far is to clarify the relationship 
between language and culture and also to state the importance 
given to the teaching of the culture in the foreign language
19
syllabi.
It is clear that the teaching of culture is an 
essential component of language curricula, the question, then 
must be if culture is to be accorded its rightful place in 
the language classroom. Hence, it is time to ask about what 
to teach and how to teach about the culture of the target 
language.
WHAT TO TEACH ABOUT THE CULTURE OF THE TARGET LANGUAGE
THE "WHAT”
In teaching the target language way of life, one of the 
most difficult areas is to decide what to teach and select 
the essential cultural topics which present contrast with the 
learners’ own culture.
Jenks states that there is no difficulty in techniques 
and rationales for teaching culture: ”We have plenty of
'why’s’, 'how’s’, 'where’s’, and 'when’s’. We lack 'what’s’” 
(Jenks in Croft, ed. 1980: 532).
The goals and objectives of the teaching of target 
culture are many and varied. In addition to learning about 
"formal culture" (art, technology, politics, science and 
literature) students are expected to achieve learning about 
"deep culture" (the way of life of the target language).
Chastain (1976) suggests teaching small-c-culture to the 
students in foreign language classes. Because he points out 
that "culture is so complex that students can not be expected
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to absorb the totality of the native cultural habits” 
(Chastain, 1976 :384). So small-c-culture mostly satisfies
the requirements of students to achieve communicative 
competence. At the end of their.studies, the students will 
become familiar with the most important aspects that are 
related to understanding the people and their way of life.
Also, Seelye suggests small-c-culture for the students. 
He (1984:4) indicates that ”Our objectives are not to learn 
more art, music, history, and geography (big-C-culture), but 
to learn to communicate more accurately and to understand 
more completely the effect of culture on humanity”.
On the other hand. Brooks(1968) argues that culture 
labeled ’’formal culture or large C culture” focuses on the 
wide range of aesthetic expressions of culture, poetry, 
prose, theatre, painting, dance, and architecture. Although 
big-C-culture is interesting to many teachers and students, 
materials of this type may not contribute to the students’ 
ability to function linguistically and socially in the target 
culture nor to their intercultural understanding.
Allen and Valette (1977) suggest teaching both small-c 
-culture and big-C-culture. It is expected that, students in 
a foreign language program, will increase their awareness of 
the culture or cultural charactei'^istics of the speakers of 
the language under study. ’’This broad awareness may touch on 
all aspects of culture: the people’s life (small-c-culture)
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as well as the geographic, historical, economic, artistic, 
and scientific aspects (big-C-culture) of the target society”
(p.182).
Since this review focuses on the development of students’ 
communicative competence through the integration of culture 
teaching into foreign language teaching and also while 
selecting cultural content for foreign classes the definition 
of small-c-culture is used as a basis, we will be concerned 
with ”small c culture /deep culture” which is closely related 
to the field of language teaching.
There are several methods to teach culture in foreign 
language classroom. As explained by Chastain (1976), Cooke 
suggests to teach culture by emphasizing similarities 
between peoples. Then, students can move to discuss 
differences between families, between schools, and between 
cultures. ’This method stresses that similarities are 
present in all cultures and that differences in the 
expression of these similarities are natural (Cooke in 
Chastain 1976: 385).
On the other hand, according to Allen and Valette (1977), 
a major aim in the teaching of culture is ”to sensitize the 
students to the existence of differences in daily-life 
patterns between the target culture and the native culture 
(Allen and Valette 1977: 184). Many facets of daily-life
are organized differently in another culture. So the first
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step, is to increase student awareness of the existence of 
these differences; students should understand and respect 
the foreign system of values. Then, students may make the 
effort to develop an understanding of these new values.
There is a discussion about which one, the first 
(similarities between cultures) or the second (differences 
between cultures), will be selected to teach culture. Damen 
points out that ’’Experts in the field remain divided.
Should the similarities we share as human beings and natural 
communicators or miscommunicators receive attention, or 
should the great differences found in cultural and 
subcultural patterns demand the attention of researchers and 
trainers?” (Damen 1987:48).
Chastain (1976) gives an alternative approach suggested 
by Jenks. In this approach, the teacher provides questions 
that the students are to answer: ’’These are not questions
to which the students already know the answers but are 
questions that require the students to use the library and 
perhaps other resource centers to find out the answers to the 
questions” (Jenks in Chaistain 1976:385). Students may be 
frustrated with difficult research questions. In order to 
prevent students’ frustration, the teacher would need not 
only to choose his/her questions carefully but also make 
clear to the students that the answers to some of the 
questions may be unavailable in their library. Students may
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Categories of Culture: Culture ’Themes” in the Foreign
Language Classrooms
Since culture can be defined so broadly, it is quite 
difficult for teachers to state goals and to select cultural 
topics which will be included in the curriculum at various 
levels of instruction. Also, those goals and topics can be 
so diverse and complex that the teacher may feel confused 
and irritated about the subject.
Although, Chastain (1976) declares that while 
considering the cultural goals, the teacher should have 
realistic expectations, there are some idealistic aims that 
may not been realized in practice. Rivers states one of them 
is ”to increase international understanding by enabling 
the student to enter into the life, thought, and literature 
of people who speak another language” (Rivers 1981 :261).
H.L.Nostrand (1966) points out that for the sake of the 
students’ grasp of reality, for the sake of international 
relations and for the true understanding and enjoyment of a 
foreign language and literature, it is important to give an 
accurate impression of people’s way of life. He puts forward 
six levels of the problem of understanding about cultures:
1- being the psyhophysical capacity to be patient,
kind, and reasonable and to get along with a foreign 
people ;
2” being patient and reasonable in dealing with things 
that are hard to understand and to tolerate;
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3- the teacher should make sure not to present people of 
a foreign land but to use what is picturesque and 
artistically interesting about the way of life;
4- including the general ideas about the cultures and 
societies, for example, the idea that they are highly 
patterned realities;
5- the sophistication required in explaining the 
learner a pattern of language or culture;
6“ trying to understand a specific sociocultural system 
which is an abstraction (Nostrand 1966: 20).
These are all nice statements about language study and 
it is desirable to have people be tolerant and understanding, 
but xNostrand^s goals seem quite idealistic and may have not 
been realized in practice.
In the same article. Nostrand also suggests criteria 
that language teachers can evaluate their material:
1- Are the natural opportunities utilized for
presenting generalizations about the culture and 
social structure of the people?
2- Do the generalizations that are made deal with
significant topics? a- Do they treat a logical part 
of an inventory, a model, or a thematic description? 
b- In an elementary course, are the situations those 
that the beginner needs most to know?
3“ Are the generalizations accurate? a- Are the romantic
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senti iiKMi La] ity and glamor ising avoided? b- Have the 
best fi^search conclusions available been used? c- Is 
the momentary tableau presented as a situation in 
process of change?
4- Are LIk  ^ generalizations well presented? a- Are the 
sourc(is and dates indicated? b- Are ’’dated” words 
avoido(], e.g.’today”? c- Are generalizations made in 
such a way that subsequent larger generalizations 
wilJ subsume rather than contradict them?
5“ Are Idle generalizations and interacting experience 
adapL(i(] to the grade level or the intended learners?
6- Are Lho generalizations supported and made vivid by 
experience of ’’what they seek to describe? (Nostrand 
1966:22) .
Nostrand suggfists such a vast criteria for judging the 
sociocultural aspects of instructional materials that it 
would hard to apply them all.
Many educators agree on some practical points that they 
propose to language teachers to consider during the 
establishment of the cultural goals of a course:
1- The setting: What are the conditions under which the 
students are taught? What is the level of the class? Is it a 
university lc*vel or high school level?
2- The learner charecteris tics: Who are the students? 
What are their expectations, needs...?.
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3” Language teachers’ familiarity with the target 
culture, learners’ background and the availability of 
appropriate resources: How well does the teacher know the 
target culture or the students’ culture?.
There are almost as many goals and ways to bring 
cultural instruction into the classroom as there are students 
to teach. Students should behave due to these goals and 
demonstrate that they have acquired certain understanding, 
abilities and attitudes.
Seelye (1984) identifies seven goals of cultural 
instruction. Those goals represent the first decision point 
in any instructional planning, and they have culture-specific 
knowledge and the understanding of :
1- the sense, or functionality, of culturally
conditioned behavior ;
2- interaction of language and social variables;
3- conventional behavior in common situatitions ;
4- cultural connatations of words and phrases;
5- evaluating statements about a culture;
6- researching another culture;and
7- attitudes toward other societies (pp.49-57).
Seelye (1984) also states a super goal: "develop the cultural
understandings, attitudes, and performance skills needed to 
function appropriately within a society of the target 
language and to communicate with the culture bearer" (p.49).
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Lafayette (1978) describes a list of cultural goals to 
be selected at various levels of instruction and leaves an 
open door to teachers for rank-ordering the cultural goals.
His goals include the following:
1- To recognize and/or interpret major geographical 
features and historical events, aesthetic monuments including 
arts, architecture and literature;
2- To recognize and/or interpret active (e.g.,eating,
bathing, shopping) and passive (e.g. , marriage customs and
education) everyday cultural patterns.
3- To act appropriately in everyday situations;
4- To use appropriate common gestures ;
5- To evaluate the validity of generalizations about 
foreign cultures;
6- To develop skills needed to research (locate and 
organize information about) culture;
7- To value different peoples and societies;
8- To recognize and/or interpret the culture of foreign 
language-related ethnic groups.
9- To recognize and/or interpret the culture of 
additional countries that speak the foreign language.
What is common in both Lafayette and Seelye is that they 
have touched upon nearly the same factors in culture learning. 
Prior to designing particular cultural activities for 
classroom use, teachers should take into account seriously
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the goals of their teaching. Also they should remember that 
there are so many different goals for the teaching of culture 
Brooks (1964:86) offers, in his terms, "key questions” 
to decide what to teach and/or to find out what is similar or 
different between the two cultures:
What people value most.
What the charecter of the religion is.
What important kinship terms are.
Who fights, how, and about what...
his question list includes nineteen more "key questions". 
Brooks also states that, the answers to these questions 
will reveal the character of the culture that is being 
studied.
What should be included in the curriculum? is the 
question that Mary Finnochiaro (1967) tries to answer with 
different lists of cultural topics suggested by different 
authors.
On the other hand, Gladstone (1978) proposes only 2 
questions for selecting what to teach about target language: 
1- Is this information needed by the students for the 
proper understanding of the habit and/or concept?
2“ Am I, as a native speaker, sure about this detail?. 
Gladstone goes on to explain that, "If the answei* to either
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question is ”no”, do not bother about teaching or discussing 
that aspect of cultural pattern (p.l94).
Dobson (1981) suggests a list of cultural topics that 
learners are interested in:
Behavior patterns in various situations
Education system
The family and its members
Courtship and marriage
Standard of living
Goals in life.
Sutton and Parcell (1981) also propose some other 
goals for cultural instruction.
“ to know someone better
- to be aware of the concept of values,
- to be aware of cultural similarities and differences,
- to break down one’s stereotypes and prejudices,
- to feel comfortable living in another culture,
- to feel comfortable living near or working with
someone from another culture (Sutton and Parcell 1981: 29).
Valdes (1986) in her book. Culture Bound: Bridging the 
Cultural Gap in Language Teaching, gives a list of topics 
suggested by Brooks. She indicates that those topics can 
differ from one culture to another and they can be used to 
teach ’small c culture” in the language classroom.
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Some of them are as follows;
1- Greeting, friendly exchange, farewells.
2- The morphologhy of personal exchange.
3- Patterns of politeness.
4- Verbal taboos.
5- Written and Spoken language.
6- Disci p]ine.
7- Holidays.
8- Games.
9- Social structure of family groups.
10- Motions and Gestures in social situations.
11- Telephone.
12- Appointments.
13- Science.
14- Sports.
15- Radio & television programs.
16- Hobbies.
17- Family meals.
18- Movies & Theaters.
19- Vacation and resort areas (Valdes 1986 : 124-128).
After the techer establishes his/her cultural goals,
Lado (1971) suggests the following steps for Lhe teacher: 
Teacher
1- evaluates the language and the culture content of the
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text book he/she is going to use,
2“ prepares new teaching materials. If the text book 
does not fit the needs of the students or if the book is out 
of date, the teacher must prepare new teaching materials 
including the language and culture content,
3- prepares supplementary exercises. If the teacher 
finds that an assigned textbook is inadequate both as to 
linguistic and cultural content, he/she will prepare 
supplementary exercises regarding linguistic and cultural 
content.
In this chapter, goals and topics which can be 
integrated into teaching TL culture are presented in the 
form of lists. Unless teachers change or adopt those lists 
due to their needs and expectations in their classrooms, 
those lists will remain as lists and the teachers will make 
no use of them. Teachers should use them as guides and apply 
them to their real-life situations.
HOW TO TEACH THE TARGET LANGUAGE CULTURE 
THE ”HOW”
Teaching the TL culture in a non-native setting requires 
methods of teaching that can be helpful in creating the TL 
situations. There are many valuable techniques for 
presenting the target language culture in a non-native 
environment. The following section reviews ten methods 
developed cind used for integrating culture into foreign
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language teaching.
AUDIO-VISIUAL MATERIALS
In teaching the TL culture, while some educators focus 
on printed materials and teaching techniques, some others 
suggest using audio-visiual materials which can be utilized 
in communicative classroom activities.
Some writers believe that audio-visiual materials 
provide effective means for teaching the TL culture. Audio- 
visiuals have a motivational value for learners. About this 
point, Chastain (1976:431) indicates that ”audio-visiuals 
stimulate interest, provide variety and promote understanding 
of TL culture, structure and vocabulary”.
Similarly, Swenson and Borgarskola (1985:149) state that 
’video is a splendid means to provide cultural insight to 
learners who, in the course of their education, will never 
visit a country where the language they have been learning is 
spoken”.
Tomalin (1986) points out how audio-visuals are 
utilized: ’’...video shows the culture of the target language
in action and allows the learner to excimine it in detail” 
(p.6). He also claims that cultural misunderstanding can 
be cleared up by the use of video.
Generally, a video session requires some preparation 
before presenting it to class. Cole and Griffin (]982) give 
the sequence of classroom acti\*ities which should be 
foil owed:
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1- the film or episode is viewed several times to draw 
students attention on specific points of interest, 
timing details are noted and comprehension questions 
are prepared;
2- a brief discussion of the episode or the film is 
introduced to learners;
3- after viewing comprehension questions are asked to 
learners;
4- during the second viewing, learners are asked to 
point out similarities and differences between their 
culture and the TL culture;
5- cultural topics which are collected from the film are 
discussed by the entire class
Allen and Valette (1977) labeled the audio-visiual based 
TL culture teaching as the ”Socratic Method”. In this 
technique, the teacher makes use of films, television, 
programmes and so forth, for discussion in class. Allen and 
Valette (1977) state that the application of the Socratic 
Method through films and TV series, make the TL culture 
accessible to learners who have never travelled abroad.
Finally, it can be said that, audio-visiuals have a 
particular value in presenting TL culture in a non-native 
env i ronment.
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CULTURE CAPSULES
A culture capsule consists of a paragraph or so of 
explanation of one minimal difference between two cultures, 
along with several illustrative photos or relevant realia.
The culture capsule, as a model, was proposed by Darrel 
Taylor and John Sorenson in 1961. In this model, ’’while 
analyzing one element at a time, the student eventually 
derives a unified picture. The categories in (the Taylor- 
Sorenson) outline are technology, economy, social 
organization, political organization, world view (religion 
and philosophy), esthetics, and education” (Taylor and 
Sorenson 1961:351).
Seelye (1984) explains that culture capsules are 
generally prepared outside of class by a student but 
presented during class time in five or ten minutes at the end 
of a period.
Chastain (1976) also suggests culture capsules for 
initiating a discussion on a cultural topic. In such a 
technique
1“ the teacher describes an aspect of the TL culture, it 
is accompained by visuals which illustrate the difference, 
and set of questions to stimulate class discussion.
2“ students discuss and summarize the principal 
differences between the two cultures.
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Garfinkel and Hamilton (1976) state that a good culture 
capsule includes reinforcement strategies such as question 
and answer, role-playing, or discussion to involve the 
students actively in the new cultural situation.
Stanislawczyk and Yavener (1976) suggest that culture 
capsules should not be presented to learners as short 
reading passeges. Similarly, Allen and Valette (1977) 
propose culture capsules in a written format, but they 
combine visiual materials such as supplementary photos, 
magazine pictures.
CULTURE CLUSTERS
Sets of related culture capsules on a given subject are 
called "culture clusters". The concept of culture clusters 
was developed at the University of Georgia by two teachers, 
Betsy Meade and Genelle Morain.
Seelye (1984:132) defines "culture clusters" as "about 
three illustrated cultui'e capsules which develop related 
topics". Students act out a scene integrating what they have 
learned in the capsules. All of a classroom can be actively 
involved in dramatizing one or another of the roles. In 
an active integrating skit, the teacher acts as narrator to 
guide the students (through stage directions) to the 
appropriate actions and speech.
The easiest way to develop culture clusters is to begin
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by thinking of a slice of target life that leads itself to 
presentation in a half-hour skit, then work backward by 
identifying three or four component segments that can be 
explained through culture capsules. Assignments can be given 
to the students for preparation of the capsules.
CULTURE ASSIMILATORS
Culture Assimilator is one of the various techniques 
proposed on the teaching of TL culture. The culture 
assimilator is a brief description of a critical incident of 
cross cultural interaction that would probably be 
misunderstood by the students.
According to Seelye (1984), it was developed by 
several social psychologists (who are not named), for 
facilitating adjustment to a foreign culture.
A culture assimilator consists of three parts;
1- a short passage (the description of the incident 
containing misunderstanding between a non-native speaker and 
a native speaker) is given.
2- There are four possible explanations. Students are asked 
to select the correct one.
3- Feedback for the students as to the correct answer. If 
they make the wrong choice, students are asked to seek 
further information that would lead them to the correct 
conclusion.
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Chastain ( 1976) suggests '’culture assimi lators ” to 
supply cultural information in class. It is designed to 
inform students about the cultural values, attitudes, and 
beliefs of other cultural group.
Seelye ( 1984:117) points out that ’culture assimilators 
have three advantages over the more common procedure of 
presenting information via books.
1) assimilators are more fun to read; 2) they actively 
involve the student with a cross-cultural problem; 3) they 
have been shown to be more effective in controlled 
experiments”.
Seelye (1984) also states that there are several 
differences between the culture assimilators and the culture 
capsules.
1- Culturally appropriate explanations for the described 
situation should be identified by the students in 
assimilators. But in culture capsules, the explanation of 
the cultural difference is given to the student in the 
textual description.
2- While the teacher-made assimilators represent essentially 
out-of-class activities, capsules can be prepared by students 
orally during the class.
CULTURAL MINI-DRAMAS / MINI-SKITS
A sociologist, Raymond L. Gordon has developed a 
prototype for sensitizing students to cross-cul turiil
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mi scommunicat ion through a ’’mini-drama”. The mini-drama 
consists of three to five brief episodes containing one or 
more examples of miscommunication. Seelye (1984) points out 
that Gorden carefully developes a format that evokes an 
emotional response and it also provides cultural information. 
Gorden uses the mini-drama format to expose the student to a 
’’process of self-confrontation” .
Seelye (1984: 106) ”To enhance emotional effects of the
^self-confrontation^, any threatening interaction between 
the mini-drama, the student, and the teacher must be avoided” 
In order to do this, the best way for the teacher is to 
establish a non-judgmental atmosphere during the discussion 
periods following each episode.
The mini-drama presents examples of miscommunication in 
the form of dramatization. The cause of the problem is 
usually clarified in the final scene. Each episode is 
followed by a discussion lead by the teacher. This 
discussion helps the students discover the cause of the 
miscommunication.
In presenting mini-dramas in class, each episode 
dialogue can be given to the student actors a few minutes 
before that particular episode is enacted. Thus students can 
experience self-confrontation, too.
To present mini-dramas, Chastain (1976) suggests a 
video-tape recorder. Short scenes which involve
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misunderstandings between two cultures are viewed by the 
learners, then the teacher leads a discussion on the 
unfortunate events, and supplies data to help the learners 
analyze the cultural conflict.
Finally, Lafayette (1978) states the importance of mini­
drama in creating the TL situation. He points out that mini­
dramas provide an excellent opportunity for student 
participation not only through the attempt to solve the 
problem but also through presenting the dramatization.
ROLE-PLAY
The ability to react appropriately to situations in the 
target culture is frequently taught through role-play 
activities. Many different types of ’’role-playing” are 
suggested as effective means for teaching the TL culture.
Donahue and Adelaide ( 1982:359) explain that ’’role- 
play” promotes the process of trans-cultural dialogue while 
providing students with the opportunity to practice new 
language and social forms in realistic situations. They 
summarize the ’role-playing” technique in eight steps;
1-warm-up :
(a) to set the scene for the role-play through 
telling of the situation ; (b) to prepare students for 
choosing roles;(c) to search for the role-players. In this 
step, the teacher describes the situation briefly, and
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asks questions about how would they solve the situation.
2- selecting the role-players;
3- the teacher prompts observers to look for verbal-non 
verbal patterns of greeting, friendliness, and so forth;
4- role-playing takes place;
5- discussion of the play is held by the entire class to 
clarify why certain responses were given in the situation or 
to offer other solutions and provide insights how each 
culture views and responds to the same situation differently;
6- to permit others to set their solutions, another group 
of role-players are selected. ;
7- a further discussion is performed to find out 
differences between cultures dealing with the 
learners’observations;
8- to list the appropriate actions, a summary is provided 
by the teacher.
Williams (1978) also suggests role-playing through "cue- 
cards”. This time learners are instructed by the situations 
written in cue-cards, then, learners play the roles while the 
rest of the class is watching and taking notes for further 
discussion.
CLASS DISCUSSION
Presenting a problem for students to solve is a 
particularly effective technique for evoking discussion about
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cultural differences. The teacher begins each discussion 
period with a presentation of one or more items in the target 
culture that are distinctly different from the students’ 
culture. The discussion then centers on why these 
differences might cause problems.
Allen and Valette (1977) also suggest that the classroom 
discussions can be held dividing the class into small groups. 
Each group lists the differences and tries to analyze the 
reason behind these and finally, present to the class.
AUDIO-MOTOR UNIT OR TOTAL PHYSICAL RESPONSE
The audio-motor unit is based on Asher’s Total Physical 
Response Technique where students demonstrate comprehension 
of the target language by performing commands. The audio­
motor unit is completed with a systematic discussion of 
cultural differences and similarities. It is designed 
primarily to teach listening comprehension (Koppe 1985).
This method employs a carefully constructed list of 
oral commands to which students respond. The commands are 
arranged in an order that will cause students to act out a 
cultural experience.
STUDY OF KINESICS / BODY LANGUAGE
Ray L.Birdwhistell gave the name "kinesics” to the 
discipline concerned with the study of all bodily motions 
that are communicative. Kinesics refers to matters of body
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movement, posture, gesture, facial expi-ession, eye gaze and 
physical placement between parties in an interaction (Chaika 
1982).
The study of kinesics or body language can be 
incorporated into the foreign language classroom. Slides 
and films of English speakers displaying typical meaningful 
gestures can be used. After seeing the slides, students are 
asked to give possible linguistic corrollaries of the 
gestures. Then, they practice a gesture and its appropriate 
verbal equivalent in English (Schulz 1976).
NEWSPAPERS-MAGAZINES-ADVERTISMENTS
Planning activities based on the content of the 
newspapers and magazines can be another important 
contribution to the teaching of culture.
Newspapers and magazines can be used as supplementary reading 
materials for cultural study.
It would be interesting and provocative for students to 
survey articles on recently popular movies, TV programmes, 
music shows, and books. Good cultural insights can readily 
be found in headlines, editorials, sports, comics, even the 
weather report.
Advertisments from foreign language magazines are quite 
a rich source of interesting stimuli for communication.
Slides made from advertisements in foreign language magazines
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can be used in small groups and also students can describe 
objects, people or situations or look for and comment on 
cultural features.
CONCLUSION
If we teach the TL culture in a non-native environment, 
it is necessary to provide methods of teaching that can be 
helpful in creating the TL situatiton in our classes. In 
this section, ten main techniques which have a particular 
value in presenting the TL culture in a non-native setting 
were reviewed.
As it is known that in many parts of the world, English 
is studied to give the population access to a 1ingua-franca 
and to the business, technology, science and, indeed, the 
’international culture of the world”. English, as a lingua- 
franca, is not spoken in a single cultural community, it is 
spoken in several communities and these communities 
frequently manifest different cultures. Thus, English may be 
said to involve a variety of national cultural orientations. 
These include British English, American English, Canadian 
English, Austrilian English, Indian English. In recent 
years. World English and International English have emerged 
as acknowledged entities.
Thus it turns out that while l.he preceding review of the 
literature has enabled the preparation of a category system 
for the cultural content themes of foreign language syllabi
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and curricula, the literature itself fails to provide a basis 
for sorting the national cultural orientation of the texts.
Of course, the analysis of national orientation proves to be 
a rather simple, even self-evident matter because we notice 
cultural influences by noticing differences in the way humans 
in various groups do things and differences in the artifacts 
they use day to day.
In Chapter III, which follows, the formulation of a 
category system for the conduct of a content analysis is 
discussed. In preparing that category system, attention was 
paid both to cultural content themes and to national cultural 
orientation. This study now turns to the formulation and use 
of this two-dimensional category system.
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CHAPTER III
INTRODUCTION
This chapter (and Chapter IV) is concerned with a 
content analysis of pictures in four elementary level English 
course texts. It consists of an attempt to establish, on an 
empirical basis, a widened view of the possibilities for 
teaching culture in the context of English instruction in 
Turkey. This chapter concerns itself with:
(a) a category system for conducting a content analysis; 
and
(b) the formulation of some rough hypotheses or 
expectations concerning the culture content of the texts 
available for teaching English in Turkey which are represented 
by the four texts studied.
METHOD OF THE STUDY
Literature Review
The preceding chapter, presents a literature review 
which enabled the formulation of a category system necessary 
for conducting an effective content analysis. The following 
rubrics were used for discussing the literature: definitions 
of culture, the link between language and culture, target 
language culture and foreign language teaching, cultural 
topics which can be integrated into foreign language syllabi, 
how to teach about the culture of the target language.
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The research of the relavant literature has been done in 
libraries available in Ankara and Eskişehir: the MA TEFL
Library, Anadolu, Bilkent, METU University libraries,
American and British Culture libraries and the USIS library. 
In addition the YÖK Documentation Center was utilized.
While reviewing the literature, the main concern of the 
researcher was to examine the culture and its role in foreign 
language instruction. ’’Why, What, and How Culture can be 
taught in EFL classroom” were the questions that lead and 
limited the researcher.
Formulation of a Category System: National Cultural 
Orientation and Culture-Content Themes
National Culture Orientation
As long as our main concern is culture and its role in 
foreign language classroom, it is inevitable for us to pay 
attention to different speakers of English who have different 
cultures.
It is to be remembered that English is a special 
language in regard to the cultural domains across which it is 
to be used. In addition to dialectal differences, there are 
also frequently observed cultural differences among British 
speakers of English, North American speakers of English and 
the native English speakers in New Zealand, Australia and
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other areas of a once wide-spread British Empire which 
sometimes displaced indigenous languages. Additionally, of 
course, English is the currently ascendant and most 
widespread 1ingua-franca in the world.
Moreover, it is used as a method of communication among 
many peoples whose cultural traditions are markedly different 
from those of the Anglo-Saxons who have been diffusing the 
language from the eighteenth century onward (McKay and 
Cosmos 1986) .
Hence, four different books were selected as being 
representatives of some of the speaking communities and their 
cultures. Those books were selected from among those in use 
in English language programs in Turkey.
Each is representative of a different national cultural 
orientation. One of them is explicitly British. A second is 
explicitly American. A third book was prepared expressly for 
use of students of English in Turkey. The fourth claims that 
it is concerned with ’International English” which presumably 
refers to the dialect and cultural domain involved in 
communication among the world-wide community of speakers of 
English as a second language.
The acronym BATI (British, American, Turkish, 
International), is used hereafter to designate the set of 
four cultural domains under study.
Culture-Content Themes
Culture Content Themes were derived from the literature
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review. Culture ’’Themes^’ which can be integrated into FL 
curriculum were explained and exemplified in different lists. 
Those lists, Valdes (1986), Finocchiaro (1973) and Clark, et 
al (1981) were utilized to work out the Culture-Content 
Themes. Although, some part of the Valdes’ 'list was included, 
the other two 1 ists,because of their length, were not included 
into the section mentioned above. But they were used, while 
the researcher worked out the original form of the Culture- 
Content .
Since, the first version of Culture Content Themes 
(C C T) proved too to be detailed (See Appendix), the 
larger Culture-Content was collapsed into shorter one in 
order to facilitate the analysis of the books. In this way, 
the second version of the Culture-Content was prepared 
whereby a number of categories were grouped with each other.
A
-Dwelling 
-Food 
-Clothing 
-Ways for 
shopping 
-Weather
Culture-Content Themes 
B
-Family 
-Daily life 
-Occupation 
& People
C
-Spectator 
Sports S: 
other
activities 
-Persona 1 
recreat ion
D
-Places, monuments 
& maps
-Institutions
-Communication 
-Ti'anspor tat ion
-History & 
Tourism 
-Politics
-Miscellanous 
Universal Human & 
Non-human Features & 
Practices
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So many experts suggest two distinct components of 
culture labeled as smal1-c-culture and big-C-culture.
While the former, as Brooks (1968) suggests, takes into 
account the basic every day life patterns of a society such 
as going shopping, greeting, and eating habits, the latter 
refers to intellectual and artistic achievements of humans in 
the arts, science, technology, and politics.
All the topics which were derived for the Culture- 
Content were out of those components of culture. While some 
topics belong to small-c-culture such as dwelling, food, ways 
for shopping, clothing, family and so forth, others belong 
to big-C-culture, that is history, communication, tourism, 
politics and so forth.
Expectations From A Content Analysis
At the very beginning, there were some expectations 
about the text books that were analyzed.
While, 'Kernel One^ was specifically designed for 
British people, 'Turning Points’ was especially prepared for 
Americans. On the other hand, 'World English’ was 
specifically designed for International Language and 
'Spotlight in English’ was published by Turkish writers for 
use with Turkish Anadolu High School students. The main 
question was to discern whether these books would reveal 
different approaches to the teaching of culture specifically. 
And from a common sense point of view, a British-published
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book was expected to emphasize British cultural elements, 
while an American-published book was expected to emphasize 
American cultural elements. In the same way, the book 
oriented to International English was expected to emphasize 
those cultural elements which speakers of English as a second 
language talk about to each other and the Turkish-published 
book was expected to use a strategy which would be conducive 
to motivating and interesting Turkish students of English.
Expectations were tested by using the method referred 
to as content analysis.
Content Analysis
Content analysis is a technique which examines both 
verbal and non-verbal elements in the books. The aim of 
this technique, in general, is to clarify the philosophy 
motivating the books. It also aims to discover what the 
writer’s intention is while writing that book.
In this study, it is examined that what the explicit 
motivation in respect to cultural themes is in those books 
and it is revealed out what they actually did. x^l though, 
any kind of themes, both verbal and non-verbal, can be 
analyzed in this technique, only cultural themes in pictorial 
form were analyzed in this study.
There were several reasons that why only cultural 
themes presented in pictorial form were examined. First,
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since elementary books are selected, vocabulary is not 
abstract in those books so there are many pictures.
Another justification for choosing illustrations lies in 
the fact that frequently the specific cultural feature of an 
object lies in its appearance, which may be shown by pictures 
but not by name. For example, the term tea-cup can 
unobjectionably be translated into Turkish as gay fincanı, 
yet in appearance in the illustrations, the two are 
distinctly different. When tea cups in illustrations were 
typically Turkish or British, they were coded accordingly.
The pictures of four books were analyzed for their 
national culture orientation and culture content themes.
The researcher counted only those pages on which cultural 
themes were represented pictorially. Since pictures varied 
in size and since some pages may have contained more than one 
classifiable illustration, the unit of analysis for the study 
was designated as an ’Entry”.
For our purposes, an entry may be defined as an 
illustration which was found to be classifiable under our 
category system and entries were used in preparing tables and 
calculations.
By using content analysis, the researcher hopes
a) to confirm the existence of the Culture-Content 
Themes in the teaching materials, and
b) to show a relationship between the explicitly stated
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national cultural orientations of the selected texts 
and the relative frequencies with which they refer 
to their respective cultural domains.
In the next chapter, categories of pictures in four EFL 
textbooks in respect to Culture Content Themes (C C T ) and 
National Culture Orientation (B A T I) are shown in tables. 
Also percentages of pictures in respect to both (C C T) and 
B A T I are shown.
Finally, conclusions and suggestions for further studies 
will be given.
INTRODUCTION
This chapter is concerned with the presentation and 
analysis of data derived from four elementary level EEL 
textbooks. Cultural themes in pictorial form in those books 
are examined by content analysis. As it is in Chapter III, 
in order to conduct this study, Culture Orientation and 
Culture Content were formed.
The figure below presents an overview of the category 
system.
Figure I An overview of the Category System
National Culture Orientation 
( B A T I )
British
American
Turkish
International
Culture Content Themes
CHAPTER IV
Dwelling
Food
A :Clothing 
Ways for 
shopping 
Weather
Family
B:Daily life 
Occupation 
& people
Spectator 
Sports &
C:other activi 
ties.Personal 
Recreation
D:Places,monuments 
maps.Inst i tut i ons
E: Communication Sc 
Transportât ion
History 
F : Tourism 
Politics
M i seellanous 
Universal Human &
G: Non-Human Features Sc 
Pract i ces.
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THE REVIEW OF BOOKS
KERNEL ONE
O ’Neil, R. ( 1978). Kernel One. S budent ’ s Rook. 
England: Longman.
Kernel One is a course in English for complete or near 
beginners. It consists of aStudents’ Book, Teacher’s Book, 
Workbook, Tapescript, Tests, Cassettes (2 sets), and 
Practice Pictures.
Kernel One has a careful structural progression with 
specific communicative aims. It is organized around a number 
of characters and a story line. This story line develops 
gradually, and revolves around the main themes of the 
book(e.g travel, finding a place to live, getting a job, etc). 
Language is presented progressively, so that learners 
gradually acquire both insight into the structure of the 
language and creative, independent control of what they want 
to say.
WORLD ENGLISH
Jovanovich, P. , Morris C. , & Prather, J. (1976).
World English. New York: Harcourt Brace Jovanovich Inc.
Components of the book are a Student Book, Teacher’s 
Book, Workbook, and Cassette recordings.
World English presents natural and idiomatic examples of 
English. It is not dependent on one single method.
World English is designed so that individua] teachers can use
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it in different situations around the world.
Its general and linguistic consultants are mainly 
American. People from Brazil, Puerto Rico, Nicaragua, 
Lebanon, Indonesia, and Japon contribute as teaching 
consultants. As is seen from the selections of 
the writers, the book is written from an international 
perspective.
Fictitious characters are different national-bound, we 
can easily understand it by their names such as, Pierre, Jim, 
Nancy, Carlos, Mr Tanaka, and Mr Kenneth.
Historical characters are also given such as newspaper 
magnates, Joseph Pulitzers, William R. Hearst; the former 
governor of Connecticut, Ella Grasso; An Wang, a computer 
genius; soccer players, Pele, Alfredo di Stefano and George 
Best.
TURNING POINTS
lantorno, G. & Papa, M. (1986). Turning Points: 
Communicating in English. Teacher ^ s Guide. Massachusetts: 
Addison-Wesley Publishing Company.
Turning Points consists of four student texts, four 
teacher^s guides, four supplementary workbooks, and four 
aud io-tape programs.
It is a four-level communicative English program and 
introduces young English learners to the social language
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skills needed to buiId the self-confidence and sense of 
achievement essential for success in communicating in English. 
It stresses the acquisition of natural, relavant language.
There are communicative activities which draw on 
students’ interests, experiences, and communicative needs. 
Topic matter includes school activities, entertainment, 
history and music.
It gives EFL students a firm foundation in the social 
function of language within the context of interesting 
topical and cultural material.
SPOTLIGHT ON ENGLISH
Dede, M. , & Emre, iM. ( 1988). Spotlight on English. 
Ankara: Hitit Publications.
It consists of a Student’s Book, Practice Book and 
Teacher’s Book.
It is a six book course designed for preparatory & 
middle classes of Anatolian Lycees and other schools where 
English is given special importance in the curriculum.
The course aims to teach English as a foreign language 
not as a second language, since the students do not have the 
advantage of learning English in a foreign setting. Though 
similar in some ways, their cultural background is on the 
whole quite different from that of English-speaking countries. 
The object of the course is to draw on the students’ own 
culture as well as to introduce them gradually to the 
differences between their own and those of other naitions.
58
ANALYSIS OF THE DATA
Tables from I through IV show the cultural entries 
identified in respect to National Culture Orientation (N C 0) 
and Culture Content Themes (C C T) in four elementary level 
textbooks. Those will help the reader to see the 
interaction between (N C 0) and (C C T) in single tables.
Table I
Numbers and Categories of Pictures in Kernel One in respect 
to Cultural Content and Cultural Orientation.
Brit.
Entries
Americ. 
Entries
Intern. 
Entries
Total
Entries
Dwelling
Food
A:Clothing 
Ways for 
shopping 
Weather
6 0 1 r/
Family
B:Daily life 
Occupation 
& people
10 0 8 18
Spectator 
Sports & 
Crother activi 
ties.Personal 
Recreation
1 0 1 2
D :Places,monuments 
maps.Institutions
5 2 0 7
E:Communication 
Transportation
12 4 3 19
F: Hi story&Tourism 
Politics,Economics
2 0 0 2
Miscellanous 
G:Universal
Human and Non-human 
Features&Pra dices
0 0 6 6
Total: 36 6 19 61
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Table II
Numbers and Categories of Pictures in Turning Points in
respect to Cultural Content and Cultural Orientation
Brit.
Entries
Americ. 
Entries
Intern. 
Entries
Total
Entries
Dwelling
Food
A: Clothing 
Ways for 
shopping 
Weather
0 7 5 12
Family
B: Daily life 
Occupation 
& people
0 5 15 20
Spectator 
Sports &
C:other activities 
Personal 
Recreation
0 17 8 25
D :Places, monuments 
maps.Institutions
0 4 5 9
E:Communication 
Transportation
1 1 3 5
F:History&Tourism 
Politics,Economics
0 6 1 7
Mi seellanous 
GrUniversal 0 
Human and Non-human 
Features&Practices
0 22 22
Total: 1 40 59 100
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Table III
Numbers and Categories of Pictures in World English in
respect to Cultural Content and Cultural Orientation.
Brit. 
Entries
Americ. 
Entries
Intern. 
Entries
Total
Entries
Dwelling
Food
A: Clothing 
Ways for 
shopping 
Weather
0 5 5 10
Family
B: Daily life 
Occupation 
& people
0 2 25 27
Spectator 
Sports &
C:other activities 
Personal 
Recreation
0 0 13 13
D:Places, monuments 
maps.Institutions
0 1 5 6
E:Communication 
Transportation
0 1 2 3
F:History&Tourism 
Politics,Economics
0 6 2 8
iMiscellanous 
G:Universal
Human and Non-human 
Features&Practices
0 0 13 13
Tot.al: 0 15 65 80
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Table IV
Numbers and Categories of Pictures in Spotlight on English
in respect to Cultural Content and Cultural Orientation.
Brit. 
Ent.
Americ. 
Ent.
Turk . 
Ent.
Inter 
Ent.
Total
Ent.
Dwelling
Food
A: Clothing 
Ways for 
shopping 
Weather
2 1 , 9 3 15
Family
B: Daily life 
Occupation 
Sc people
13 1 5 4 2 3
Spectator 
Sports &
C:other activities 
Personal 
Recreation
0 0 0 4 4
D:Places,monuments 
maps.Institutions
J. 0 7 5 13
E:Communication 
Transportation
1 0 0 2 3
F:History&Tourism 
Politics,Economics
0 0 5 0 5
Miscellanous 
G: Universal
Human and Non-human 
Features&Prac tices
0 0 0 32 32
Total: 17 2 26 50 95
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Table V presents the Culture Content Themes of all four 
books in respect to entries and percentages of total entries
TABLE V
Categories Ent Percent,
AiDwelling, Food etc. 7 11.5
B:Family, Daily Life etc. 18 29.5
C:Spectator Sports etc. 2 3.3
K.O D:Places & Monuments 7 11.5
E:Communication etc. 19 31 . 1
F:History etc. 2 3.3
G:Miscellanous U .N,Feat&Prac. 6 9.8
ArDwelling, Food etc. 12 12
BrFamily, Daily Life etc. 20 20
C:Spectator Sports etc. 2 5 25
T.P D:Places & Monuments. 9 9
E:Communication etc. 5 5
F:History etc. 7 7
G:Miscellanous U .N,Feat&Prac. 22 22
A:Dwelling, Food etc. 10 12.5
BrFamily, Daily Life etc. 27 33.75
C:Spectator Sports etc. 13 16.25
W.E D:Places & Monuments. 6 7.5
E:Communication etc. 3 3.75
FrHistory etc. 8 10
G:Miscellanous U .N,Feat&Prac. 13 16.25
ArDwelling, Food etc. 15 15.8
BrFamily, Daily Life etc. 23 24.2
CrSpectator Sports etc. 4 4.2
S.E Dr Places & Monuments. 13 13 . 7
E r Communication etc. 3 3.2
FrHistory etc. 5 5.3
G r Miscellanous U .N,Feat&Prac. 32 33.7
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Table VI shows, in terms of entries and percentages, the 
interaction between books and theii' culture orientations.
Table VI: Percentages of Categories of Pictures in four
EFL Textbooks in respect to Cultural Orientation.
Culture
Orientation K. 0 T. P W. E S . E
British
American
International
Turkish
Entries 36 1 0 17
Percent 59 1 0 17.9
Entries 6 40 15 2
Percent 9.8 40 18.75 2 . 1
Entries 19 59 65 50
Percent 31.2 59 81.25 52.6
Entries 0 0 0 26
Percent 0 0 0 27.4
Table VI summarizes the preceding tables above and translates 
the raw quantities into percentages.
6 4
Cultural
Table VII
Percentages of Categories of Pictures in four EFL Textbooks
in respect to Cultural Content.
Content S . E
%
K.O
%
T.P
%
W. E
%
Dwelling
Food
A : Clothing 15.8 
Ways for 
shopping 
Weather
11.5 12 12.5
Family
B: Daily life 24.2 
Occupation 
& people
29.5 20 33.75
Spectator 
Sports &
Crother activities 4.2 
Personal 
Recreation
3.3 25 16.25
DrPlaces, monuments 13.7 
maps.Institutions
11.5 9 7.5
E:Communication 3.2 
Transportation
31.1 5 3.75
F:History&Tourism 5.3 
Politics,Economics
3.3 7 10
MisceJlanous
GrUniversal 33.7 
Human and Non-human 
Features&Prac tices
9.8 22 16.25
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GENERAL CONCLUSIONS
KERNEL ONE
Table VI shows the percentages of categories of pictures 
in four books. Since Kernel One was specifically designed for 
British people, it was expected to emphasize British cultural 
elements. As a result of the analysis, 59% of British 
cultural themes were found in Kernel One. This result 
supports the statement above. The frequency of other cultural 
themes in this book are given respectively: International
31.2 % , American 9.8 % .
In VII, the percentage of Group E (Communication, 
Transportation) is 31.1 % and it takes the first place in the 
frequency order of cultural themes. The second most 
frequent is Group B with the percentage of 29.5 % . The 
frequency of other groups respectively are given:
Group A: 11.5 %
Group D: 11.5 %
Group G: 9.8 %
Group C: 3.3 %
TURNING POINTS
Just as in Kernel One, since 'Turning Points’ was 
specifically designed for Americans, it was expected to 
emphasize American cultural elements. But when Table VI was 
analyzed, it turned out that International cultural themes 
were most frequent (59 %) and this was not exactly the result
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expected. The statement made above was not justified for that 
book. Hovewer, American cultural themes take the second place 
with the frequency of 40 % in that book and the frequency of 
British cultural themes were only 1 % . Perhaps, the data 
indicate an emerging consciousness of the importance of 
international culture on the part of the American authors.
In Table VII the frequency of Group C (Spectator Sports 
and other activities, Personal Recreation) is most often: 25%
The second and the third themes in the order of frequency are 
Group G and Group B with 22 % and 20 % . The other less 
frequent groups are respectively as follows:
Group A: 12 %
Group D: 9 %
Group F: 7 %
Group E: 5 %
WORLD ENGLISH
Since World English was specifically designed to teach 
English internationally, it was expected to emphasize 
international cultural themes. In Table VI, it was clear 
that International cultural themes were most frequent with 
25 % . Thus, the statement above was supported. American 
cultural themes take the second place in the order of 
frequency with 18.75 % . It is quite natural result, since 
the writers of the book are Americans. In that book, British
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cultural themes are not found at all.
In Table VII, with the frequency of 33.75 % Group B 
(Family, Daily Life, Occupation and People) was the most 
frequent one. It was followed by Group C and Group E with 
the frequency of 16.25 % . The other groups respectively 
were given as follows:
Group A : 12.5%
Group F: 10 %
Group D: 7.5 %
Group E : 3.75%
SPOTLIGHT ON ENGLISH
Since * Spotlight on English ^ was published by Turkish 
writers for explicit use for especially Turkish students, it 
was expected to emphasize Turkish cultural themes. So it was 
natural to expect Turkish cultural themes in high percentages 
But when Table VT was examined, it was clear that the highest 
percentage was of International cultural themes with 52.6 % . 
Turkish cultural themes took the second order with of 27.4 % , 
The third one was British cultural themes with of 17.9 % .
The fourth and last one was American cultural themes with of
2.1%.
In Table VII, cultural themes under the title of Group G 
(Miscellanous Universal Human and Non-Human Features and 
Practices) were the most frequent with 33.7 % . Group B was
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in the second order with 24.2 % . 
follows:
Gr A: 15.8 %
G r  T): 1 3 . 7  %
Gr F: 5.3%
Gr E: 3.2 %
The other groups were as
CONCLUSION
One of Lhe most important developments in the field 
of language instruction is the recognition of the close 
relationship between language and culture.
With the development of sociolinguistics as a distinct 
discipline in the mid-60’s, the study of language lead a new 
direction. From that time on, culture could not be isolated 
from any kind of language study. Hence, language is combined 
with a study of the culture and society in which it operates.
When we come to the 1970’s, we see that a great deal of 
attention is devoted to the teaching of culture. Since it 
is recognized that the strong relationship between language 
and culture is fundamantal and universal, educators and 
curriculum developers begin to integrate TL culture 
effectively into FL curriculum. Thus, culture begins to take 
its place as a major and respected element in the language 
syllabi.
69
First, culture and its role in the foreign language 
classroom is discussed in this study. There are different 
points of views about which culture is taught. While some 
experts suggest small-c-culture, that is the basic every day 
life patterns of a society, others suggest big-C-culture which 
is intellectual achivements of humans in the arts, technology, 
politics. Some other writers have suggested that both are 
appropriate to teach in the foreign language classroom.
There is an effort to answer questions such as "Why,
What, and How culture can be taught in EFL classroom?" that 
are frequently asked about the integration of the culture 
component into FL curricula.
Second, a content analysis of the cultural themes 
presented in pictorial form in four elementary level EFL 
textbooks was conducted. Those themes are analyzed in 
respect to National Culture Orientation and Culture Content 
Themes.
Before giving conclusions drawn from tables, it would be 
appropriate to state that only four EFL textbooks were 
examined. While the conclusions which will be drawn here 
should remain limited to those books only, the trends they 
revealed were quite in line with what was expected and clear 
enough to allow us to expect tentatively that more complete 
replications would yield similar results.
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NATIONAL CULTURE ORIENTATION
At first glance in Table VI it was seen that each book 
gave importance to British, American, Turkish International 
(BATI), elements with different percentages.
As Kernel One was British-published book, it was 
expected to emphasize British cultural elements. In the same 
way, as World English was designed to give English 
internationally, it was expected to emphasize international 
cultural elements. The former has 59 % British cultural 
elements and the latter has 81.25 % international cultural 
elements at most. Hence, Kernel One and World English were 
in line with the expectations stated in Chapter III.
On the other hand, the same expectation was not valid 
for Turning Points and Spotlight on English. While the 
former was expected to emphasize American cultural elements, 
it gives 59 % International cultural elements.
Similarly, while the latter was expected to emphasize Turkish 
cultural elements, it gives 52.6 % International cultural 
elements at most. Both these results may suggest a trend 
toward an International Orientation on the part of nationally 
located authors.
CULTURE CONTENT THEMES
From Table VII, it may be observed that some cultural
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themes are used more often in all four books. The most 
frequently used cultural theme is Group B (Family, Daily Life, 
Occupation and People) in all four books (33.75 % in World 
English, 29.5 % in Kernel One, 24.2 % in Spotlight, 20 % in 
Turning Points).
That Group B has daily life patterns providing small-c 
-culture. It is clear that, in terms of cultural themes 
frequently used, all four books emphasized those patterns.
As stated on Chapter II (Literature Review), it was suggested 
to teach smal1-c-culture to the students in EFL. Hence it can 
be said that those books are available to teach elements of 
small-c-culture.
Secondly, Group G (Miscellanous Universal Human and Non- 
Human Features and Practices) was frequently used in all four 
books [33.7 % in Spotlight, 22 % in Turning Points, 16.25 % 
in World English, 9.8 % in Kernel One]. That result might 
show that those books have International Orientation in 
higher percentages.
Thirdly, Group A (Dwelling, Food, Clothing, Ways for 
Shopping, Weather) was used frequently. Group A has elements 
that provide small-c-culture like Group B. Hence the first 
statement related with small-c-culture given above is valid 
for Group A as well. For that purpose, since those books 
carry elements providing elements of small-c-culture that 
much, it could be concluded that those books are suitable to
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teach culture.
Group F (History, Tourism, Politics, Economics) is the 
least frequent group in all the books examined ( 10% in World 
English, 7 % in Turning Point.s, 5,3 % in Spotlight, 3.3 % in 
Kernel One ).
Since history, tourism, politics, and economics are quite 
national-bound subjects that belong to one society 
specifically, to a large extent, they differ fi*om one society 
to another and determine the society. If Group F had the 
highest percentage, it could be possible to argue that the 
patriotic themes are being expressed in these books. The 
result is guite the contrary.
As a conc;. 1 us ion , i t, can be. sa i d t,hat the se 1 ec; t, i_ on o f 
cultural themes and the frequency of their use differ 
in i'cspcu; t to tl'io wri tor of the book. Thie order of 
importance of those groups are quite different in those books. 
Some books emphasize some cultural themes more, while the 
other books do Just the reverse ( The difference between 
numbers may be significant, for example; While Group E 
is 31.1 % in Kernel One, it is 3.2 % in Spotlight.
Similarly, while Group C is 25 % in Turning Points, it is 3.3 
% in Kernel One ).
SUGGESTIONS FOR FURTHER STUDIES
The following points would bei beneficial for further 
studies on theteaching culture in EFL.
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1- Only four EFL textbooks in use in Turkey were examined 
In order to draw more significant conclusions, more books and 
also verbal elements in those books can be analyzed by 
content analysis.
2- Methods given in literature review can be applied to 
foreign language classrooms and conclusions can be discussed 
in a comparative study.
3- In order to find out the role of native-speaker 
teachers of English and non-native speaker teachers of 
English in teaching the TL culture, a comparative study can 
be worked out.
4- The effectiveness of audio-visiual materials in 
teaching the TL culture can be investigated. It can be 
checked that whether the audio-visual materials make the 
learning process easy and meaningful in teaching culture.
Also how the audio-visiuals motivate learners can be 
excxmined.
5- Finally, it is hoped that this study will stimulate 
especially the non-native EFL teachers to ask further 
questions on teaching the TL culture in his/her classroom.
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APPENDIX
The first version of Culture Content Themes (C C T).
Spotlight 
On English
British American Turkish Intern. Tota
FOOD 1 1 5 0 7
DWELLING 0 0 0 1 1
CLOTHING 0 0 0 1 1
ECONOMICS 
MONEY BANK
0 0 1 0 1
TRANSPORTATION 1 0 0 0 1
DAILY LIFE 4 0 1 1 6
COMMUNICATION 0 0 0 2 2
WAYS FOR 
SHOPPING
1 0 0 1 2
POLITICS 0 0 0 0 0
OCCUPATION
&PEOPLE
7 1 2 2 12
HISTORY
&TOURISM
0 0 4 0 4
INSTITUTION 0 0 2 2 4
WEATHER 0 0 4 0 4
FAMILY 2 0 2 i 5
SPECTATOR 
SPORTS & 
OTHER SPECT. 
ACTIVITIES
0 0 0 0 0
PERSONAL
RECREATION
0 0 0 0 4
PLACES, MONU 
MENTS, MAPS
1 0 5 3 9
MISCELLANEOUS 
UNIVERSAL HUMAN 0 0 0 32 32
&NON-HUMAN FEATURES & PRACTICES
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